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OVERVIEW

The South Carolina Board of Education has mandaggdall public school students be tested on
the South Carolina Academic Standards. Pabmetto Assessment of State Stand@P&sSS),End-of-
Course Examination PrograiEOCEP), andHigh School Assessment Progr@fSAP) have been
developed to measure student achievement on treesdasds.

Tests for Higher Standards products are modeled on the successful Virdiiteracy Passport
Testmaterials created by Dr. Stuart Flanagan, Profdsseritus of the College of William and Mary.
These materials were useddight of the ten top scoring school districts in \fginia. In one
particular case, King and Queen County studenteaeti the highest scores in the state during two of
the last three Literacy Passport Test years, e gpithe fact that 85% of the students receive e
reduced-price lunches. See our Success Storfgpalwww.tfhs.net/success_sc.pdf

Tests for Higher Standards productsjike the VirginiaLiteracy Passport Teshaterials that
preceded them, enable teachers to focus instruati@pecific standards. This model forms the basis
for TfHSs Virginia SOL tests used by over 90 district®tighout Virginia, including the cities of
Richmond, Roanoke, Norfolk, and Portsmouth. Thedst districts in Virginia (Fairfax) and the
smallest (Colonial Beach) use our products, soméofo years. At this time, over 1000 schools
throughout South Carolina and Virginia uB&1S Given the similarity in approach between the
Virginia Standards of Learning (SOLs) and the Sdtginolina Academic StandarddHSdecided to
develop assessments for South Carolina schooldealieve our experience will benefit the students
and teachers of South Carolina as our assessnilewtd@r a data driven approach to instruction.

Our products are currently offered in four instractl areas —Mathematics, Reading/English/
Language Arts, Science, and History/Social Studies- for students in Kindergarten through high
school. The products are criterion-referencedthe questions are aligned individually and uniguel
to the South Carolina Academic Standards and esstldésigned to provide ample practice with the
PASS/ HSAP format. The tests were developed byrexpeeach subject area field in with the help of
consultants/teachers from South Carolina and them#®ur South Carolina Mathematics,
Reading/English/Language Arts, Science, and Histof$ocial Studies assessments have been
revised to comply with the new 2007 Academic Standds.

There are three different products for the fourtenhareasGrade-Level Tests, Minitests (Item
Banks), and the high scho@&nd-of-Course tests andH SAP Exams. These three products provide a
set of flexible assessment tools for an ongoingrbatic/remediation approach to instruction by
providing consistent feedback to students, teagset®ols, and districts. The NCLB agenda requires
such an approach. Please request information abotiagnosis-Remediation Approach to
Instruction

The No Child Left Behind Act requires, as a minimuwgtatewide annual testing in reading and
mathematics for grades 3-8. From this assessntavit| be determined ihdequate yearly progress
is being madeTests for Higher Standards can be an integral part of meeting certain requérmshof
the Act and ultimately assisting in meeting ydfP goals. Instructionally, diagnosis and remediation
will be the cornerstone of meeting the challengests for Higher Standards materials are ideally
suited for this. We have a report that is availableur clients that demonstrates the researchdfase
TfHS. This information is intended to satisfy the NCtd®earch requirement.

Copyright © 2000-2010, S. Stuart Flanagan & David E. W. Mott Do not reproduce without permission. 7/15/10
1



Tests for Higher Standards —South Carolina User Guide

Grade-Level Tests can point to specific standards in need of remidhiaMinitests (Item Banks)
can specify which standards have been masteredmgnhgeluding after-school or summer school
programs. Additionally, these booklets can eas#iyabmeans to evaluate your programs themselves by
developing nine-weeks testdVe would be delighted to assist in developingaglostic/remediation
approach through our materials. Our approach allowsto determine the progress of each student.
Thereafter, you can determine the progress of elasls, each school, and then the district. Our
reporting forms allow for a diagnostic approachjchitwe believe, again, is critical in meeting the
demands of youAYP.

Most importantly, th&fHS products provide a way for students and teaclogiecus on specific
grade-level content. The material included on &ststis challenging, often evocative, and always
useful to students as they prepare to do well erP®ASS, End-of-Course, and HSAP. We believe our
assessments are essential for a standards-basedtiosal program.

Test publishers - Tests for Higher Standards

Dr. S. Stuart Flanagan, Professor Emeritus Dr. David E. W. Mott
College of William and Mary 5310 Markel Ro&dite 104

Box 276 Richmond, VA 23230

North, VA 23138 804 /282-3111

804 / 725-7997 804 / 282-4126 fax

804 / 725-5541 fax 866 / 724-9722

ssflan@vims.edu dem@rosworks.com

Visit Tests for Higher Standardmline at http://www.tfhs.net.

About the Publishers

S. Stuart Flanagan, Ed. D. - is a mathematics educator with substantial expeeiém research and student
testing. Education: Washington and Lee UniversiBS; University of Virginia — M.Ed., and Ed.D. Hersed

as chair of the math department at St. ChristopHgchool (grades K-12) in Richmond, Virginia. Tledter, he
was a professor at the College of William and M#oy 30 years teaching mathematics and mathematics
education-related courses including research, nggstnd curriculum development. He is now Professor
Emeritus.

During his tenure, he developed test items for iIsdy@ojects at the local and state level, direciederal NSF
grants, consulted with school divisions statewagthored numerous articles, and was a senior dansub
CBS Publications for the mathematics selMeghematics UnlimitedAdditionally, he was a grader for the ETS
Advanced Placement Program. During the late '8@seamly '90s, he was known throughout Virginia Higs
highly successfuliteracy Passport Teshaterials, used extensively throughout the Comneatiiv of Virginia.
These materials, by providing data for each child every standard, enabled a number of districts to
dramatically increase their student-passing rake donceptual model for those materials is thesbiasithe
Tests for Higher Standards

Special honors include being the first presidenbath the Virginia Council of Teachers of Matheroatand

the Peninsula Council of Teachers of Mathematios. atso served as president of the Greater Richmond
Council of Teachers of Mathematics and was predetite William C. Lowry Outstanding Mathematics
Teacher award. Additionally, he was an E. |. DuFegitow at the University of Virginia and was aweadda
Shell Merit Scholarship and NSF grant for study amtependent research at the University of Virgirhig

now works with Dr. Mott in developing high stakesting and instructional materials.
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David E. W. Mott, Ph. D. — by training and work is a psychologist and psychiitian. Education:
Vanderbilt University — BA, American University — M Virginia Commonwealth University — Ph.D. He
worked at the Virginia Department of Education fagarly twenty years within the student testing slon.
While there, he was Supervisor of Test Developmamd Virginia State Assessment PrografSAP)
Administrator, among other duties and positionss &fitivities covered a full range of testing atitdg: test
construction, validation, equating, and utilizatibte was involved in test adoption procedures aoked with
curriculum development. He was involved with statntests such as: thHgasic Learning Skills Testshe
Graduation Competency TestheStandards of Learning — Teacher Resource Mate(ids and 2nd editions),
the Literacy Passport Testghe National Assessment of Educational ProgréN&\EP), and theScholastic
Aptitude Tes{SAT), as well as with VSAP. He was the testing'siiaison with the computer support group.
He is past-president of the Virginia Research Etlowal Association, and a member of the American
Educational Research Association, the American lRdggical Association, and the National Council on
Measurement in Education. Dr. Mott lives in theyGif Richmond, has one child attending the Richmond
Public Schools and two children attending Virgifliach. He now works with Dr. Flanagan in developing
testing and instructional materials.

He also has designed, produces, and offerfRémorts Online Syste(ROS) — his own online scoring and
reporting system. ROS is an easy-to-use, intuith@)-resource-intensive, test- scoring system fiatiires
powerful, immediate, and detailed online reports.

Publishers’ Acknowledgments

We are extremely grateful for the work and suppbdo many throughout South Carolina over the
past four years. We have had wonderful, insighgatiback from teachers, supervisors, and directors
of instruction. We wish to thank the staff membatrthe South Carolina Department of Education for
their help in understanding events and developmarsuth Carolina. However, we want to
emphasize that the South Carolina SDE has notwedgenor does it endorse our products or others as
a matter of policy. However, we do follow closefetdirectives and policies of the Board of
Education, the Department of Education, and thecEtilon Oversight Committee to understand better
the educational goals and climate in South Caradmthat we can be most effective in assisting
school districts. At the start of school each year,policy is to have assessments that measure the
South Carolina Academic Standards being assessettetiongoing and systematic feedback is
essential.

Production of both this quality and quantity conlat have taken place without the able support of ou
staff member Mr. David Thompson.

Test Authors
Mathematics: Dr. S. Stuart Flanagan
Science: Dr. David E. W. Mott

Reading /English/ Language Arts: Dr. David E. W Mott,
John L. Anderson, M. Scott Reynolds

Social Studies: Dr. S. Stuart Flanagan
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Contributors

We wish to especially acknowledge and thank thieviehg contributors. Their contributions in the
areas of curriculum direction, test design, questioiting, reviewing, and editing have made the
assessments more appropriate for the needs oftetugaSouth Carolina than the assessments could
have been without the help of these people. Howéheir presence on this list does not imply that
these individuals or their districts endorse TifidSmaterials. The test authors are responsible for th
final products.

MATHEMATICS

Vera Smyth Roxann Owens Rhonda Willis
Melanie Kennedy Norma England Jeannette Dozier
Susan Sanderson Philip Sanderson Amy Lamb

Kathy Woodward
Gloria Brown

Mary Linn Touchberry Ramalingeshimda

SOCIAL STUDIES
Cynthia Stroud
Charles Vaughan
Barbara Hairfield

Elizabeth Bryant
Kathleen Bishop
Martha Dial

Carol Vaughn
Abbiegail Hugine
David Thompson

Caylen Whitesides Norma England Amy Kovac

Hugh Rist Jane Parrish Allyn Anderson
Katie Croshy Anissa Frame Sherry Cashwell
Thom Buckland Susan Pass Richard Zimermann
Brock Beaver Juanita Smith Ken Adler

Priscilla Solomon Penny Anderson Beth Morgan

READING/ELA
Dr. Eudora Hubbard Dickey  Earlenend-Smith
Patricia W. Smith Dr. HolWestcott
Patricia Davis Patricia W. Highsmith

SCIENCE
Beatrice Dwyer Bertha Timmons Michele Spacek
Ann Shrieve Kathy Brannan Andrew Marx
Paulette Hipps Sheila Ward Norma England
Lori Cole Tina McCaskill Rhonda Edwards
Nancy Taylor Annette Parrott Mary Anne Baggett

Sheree Boozer
Alyson Casey
Patricia Pierce
Andrea Walters

Patricia Massengale
Susan Gains
Brenda Reaves

Sharon Spacek
J. Maudin
Jacqui Moran

Last, but not least, we are most grateful for theo&iragement, support, and statements of appr@tiati
from so many other professionals throughout Sowttoliha. We thank you all.

S. Stuart Flanagan, David E. W. Mott, July, 2010
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|. GRADE-LEVEL TESTS — TEST RATIONALE,
DESCRIPTION, AND DEVELOPMENT

Meeting the PASS, EOCEP, and HSAP Challenge

In order to prepare students to meet the PASS, BD@id HSAP challenge, South Carolina’s
schools must use instructional resources in a néwelysed way. Teachers must teach and students
must master the content and processes includée iSduth Carolina Academic Standards in each
subject and at all grade levels. Only an ongoiggtesnatic approach, including assessment, will
ensure that students do their best on the statelatech tests and that schools will meet the goals
behind the PASS program — improving the comprelvensducation of South Carolina’s students.

In addition to their important role in helping tbacs withcontentthat challenges their students, the
Testsfor Higher Standards (TfHS) Grade-Level Tests can also familiarize and empower students to
handle thecontextof PASS testing. Though no practice tests can sitawdxactly the forms and
features of a high-security test, fhiHS Grade-Level Tests provide significant practice in the types of
guestions that students face on the PASS, EOCER8AP tests, and that they will face on college
entrance exams and other high stakes testing.i@gagdod practice items is both difficult and time
consuming, and few teachers have had training itingrquality test items. Since now, more than ever
before, skill in answering multiple-choice questas the “coin of the realm” for our students, it
makes sense to use available resources for muttiygiee practice and improvement.

Test Coverage of our PASS, EOCEP, and HSAP Assessme nts

The TfHS Grade-Level Tests in the areas of Mathematics, Reading/English/LagguArts, Science,

and History/Social Studies for Kindergarten throbgih school have been developed to help teachers
focus instruction on the content and processelseoSbuth Carolina Academic Standards.

Test Description

TfHS Grade-Level Tests are criterion-referenced PASS, EOCEP, and HSAReguests. The tests are
multiple-choice, except in English where open-enititis are included. They are designed to be
given in one or two classroom periods (sittinggadges K-3 may need more time to complete the test.
Each test question measures one or more aspextsimujleGrade-Level Standard he resulting

TfHS Grade-Level Tests have high content-validity. The Standard each dgorstpplies to is

indicated on the test.

Of course, not all facets of all Standards can basured by any test of reasonable length, norlare a
Standards measurable in either the multiple-choiagen-ended formats. Reasonable compromises
have been made. We believe TfélS Grade-Level Tests measure, directly or indirectly, all South
Carolina Academic Standards in Mathematics, Red@8imglish/Language Arts, Science, and
History/Social Studies.

The tests provide a snapshot of student masteheahdividual Grade-Level Standards at a point in
times. In addition to helping teachers focus ingtan on the Standards, these tests are designed to
allow schools and school districts to gauge ovgratformance on South Carolina Academic
Standards so that instructional resources canlbeatéd. Finally, the tests are designed to be
instructionally sound within the broad scope ofteatthe disciplines. They have been written by
educators, for educators and for students
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Testing the Tests

Because it is important that any test be bothbdiand valid, teachers, administrators, and stsden
have had numerous opportunities to review and-fiedtl the passages and test questions ilftH&
Grade-Level Tests.

Reviewers have carefully critiqued and edited #stst, evaluating them for:
» the content match with South Carolina Academic Gdaats;
» readability for a particular grade level,
» the correct difficulty of content; and
* an appropriate format.

Following these evaluations, authors have revisg¢ehsively, adjusting questions and answers to
address problems noted by teachers across Southr@atn most cases, teachers have again
evaluated the tests.

It is safe to say that thEfHS Grade-Level Tests have undergone the closest scrutiny. We have
worked with over 20 districts in South Carolina. Wave heeded their advice when they have made
suggestions. Without a doubt, the tests useful to students, and the tgsts/ide teachers a way to
focus instruction so that all South Carolina studenaster the content and processes included within
the South Carolina Academic Standards.

USING THE TESTS

Pre — Post Testing

TheTfHS Grade-Level Tests can be used before and after instruction to deterthe progress of
learning. We recommend testing students over theseoof a school year, but some circumstances
may dictate a shorter pre-post test period. Intamdiwe suggest these guidelines:

» Students who take ®#HS Grade-Level Test as a pretest at the beginning of a school yearldho
either take the test designed for that grade lev#ie test from the prior level depending on the
purpose of the tests. For diagnostic testing, ther grade level is suggested.

* In some subjects, however, teachers could chooseetthelfHS Grade-Level Test for the
previous, just-completed, grade level. The podt-tggen near the end of the school year, or at the
end of that grade’s course of instruction, wouldheetest for the students' current grade.

» If at least six months intervene between pre- avgd-fdesting, it is both practical and preferable t
use the same form of the same grade-level testgsrhe grade level below was used as a pretest).

* TheTfHS Grade-Level Tests are necessarily challenging. Teachers who work stitdents whose
achievement is consistently below grade level nray the test for that grade level too difficult. In
such cases, instructional leaders may choose tanaden tests from earlier levels.
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End-of-Year Testing

TheTfHS Grade-Level Tests may also be used as summative, end-of-year tegtguv any pre-
testing. In this case, student progress is measgaithist the previous year’s performance for grades
1-8.

TheGrade-Leve Tests may certainly be usemk a portionof a local district- or teacher-written final

examination. To do this successfully:

» theGrade-Level Tests should be supplemented with locally relevant assest and

» final grades and promotional decisions should lseth@n a combination of teacher judgment,
cumulative evaluation of student work, as well eeeocriteria, rather than on the results of a
single test.

Mid-Year Testing

Another way to use th@rade-Level Testsis to administer them during the year, after tinelents

have had substantial instruction on the coursenmatin this case, the test would be administened
scored. The results would allow teachers to plécete remediation on Standards already covered
and initial instruction on Standards not yet codeResults from a January or February testing ean b
useful as a predictor of student success on thegsgtate-mandated test¥HS has also developed
custom semester tests for school districts badetlysin the Grade-Level Standards covered in each
semester. We can do this for your district.

End-of-Unit Testing

Some teachers may choose to use portions of indilierade-L evel Tests as end-of-unit tests. For
example, a mathematics teacher might choose tonggte only the section of th@rade-Level Test
that assessed knowledge of number theory. Or aitagegarts teacher, following a unit of instruction
on persuasive writing, could ask students to ansnbrthe questions about persuasive writing.
Grade-Level Test questions used in this way would need to be sapatted with additional questions
or other assessments because it is difficult tabdish test reliability if only three or four tegtiestions
are used.

Nine-Weeks Testing

One approach to testing that we have seen inciggagirest in recently is the use of six- or nine-
weeks tests. This allows for a data driven appraeachstruction. Teachers have selected items from
TfHS mini tests indexed to the standards taught in ikimg period, and used the resulting tests as an
ongoing evaluation of student progress throughtmityear. This provides a clearer picture of
developing onging achievement, and pinpoints anéaseakness to be remedied as the school year
progresses. Se&ection Il, Minitests (Item Banks), for more details.

Simulation

As these tests were developed using PASS, EOCHER8AP-related standards and format, they are
suitable for use as practice for the PASS, EOCE& HEAP tests. They could be given just prior to
PASS (1 to 3 weeks before) so that the studentdvoellcomfortable when taking the actual PASS
test.
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Practice Testing and Instruction
Any use of thel'fHS Grade-Level Tests will do at least two things:
» provide students with practice for the state-maedl@ASS, EOCEP, and HSAP tests, and
» give teachers the chance to see the Grade-Levedl&tds conteresmbodied in actual test
guestions

Some tests, such as the Reading/English/Languag&pade-Level Tests, will be particularly useful
as instructional texts. The Writing tests contaiiting in passages and answer choices that can
become useful subject matter for class discusSionilarly, the Reading tests contain literaturethbo
old and new, that may supplement other class rgadin

For many reasons, teachers will want to take tbis fgrior to administering them to students. Teexhe
who are familiar with th&rade-Level Test questions will be better able to assess:

» personal knowledge of content;

* instructional methodology; and

» student readiness for testing.

Grade K-1 Test Directions and Considerations
Due to the limited reading ability of students nades K and 1, we have a special set of instrugtion
for evaluating at this level.

The directions and considerations of grade K-Istast the tests you make with our software,
MAKING CUSTOM TESTS, are as follows:

1. This test should be given in a group setting. tBaeher should determine the size of the group—
ranging from individual to large groups includirgettotal class in select situations.

The teacher should be in the student’s view dirals.

The teacher needs to make sure the student isequrdiper question.

The teacher will read each direction, question, amglver choice.

The teacher may use the pictures in the left mamgdirect students to the proper question; for
example, "Place your finger on the bananas.”

6. The teacher may name the picture in the questithreif feel the student will not know what the
picture is.

a r DN

If a student needs a question repeated, the teaedo so as many times as needed.

The teacher should NOT define or explain concepisgitested; for example, “What is a rhyming
word?” or “What does reptile mean?”

9. The student will write his/her name on the test.

10. The student will select the best answer choice&mh question and then circle the letter in front
of the answer choice.

11. The student will write in the tests as directed aray mark on the test.
12. The test may be given in more than one testingpderi
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Grade 2 Grade-Level Test Directions and Considerati  ons

As we attempt to give suggestions for administetiteg2nd grade test, we want you to know there is
great variability within and between 2nd grade s#&s Hence, you need to use your best judgment in
deciding on what and how much to either read thedepace the class. Here is what has worked:

Science and History/Social Studies test®ead the whole test, both pre and post, as readitity is
not being tested here and many of the words maiifbheult to read at this age.

Reading/English/Language Arts testRead everything except the stories for the pre-tead the
directions to each section and allow the childeerefd the rest of the post-test themselves. Howeve
make sure they know how to follow the directiongegi.

Mathematics test:Read everything on the pre-test; read only thectivns on the post-test and have
the students work on their own. You may want tedoh group of questions together. For example,
you might say, “Now do the next three problems oaryown. When you are done, stop and wait.”

Math Facts Tests: Grades 1 and 3

We believe that basic mathematical facts are essémt a student to know. This skill requires the
ability to recall those facts in some reasonalhetirame; hence we provide a systematic assessment
of this knowledge through timdeiacts Tests (Grade 1: addition and subtraction in 1-2.6, anad8 3:
multiplication and division in 3-2.7). This skill basic to doing either mathematical computations
and/or estimation. You will be the ultimate juddelee time limits involved but we will offer a
suggestion: For addition, allow 2-3 minutes andsiaotraction, allow 3-4 minutes. We suggest you
break the tests into sections as you want to seewedl the student can either add and/or subtract.
The same approach to multiplication and divisiosuggested: 3-4 minutes each for multiplication

and division. Please note that we are only testing facts to 9 émot beyond.

— NOTES FOR TEACHERS —

To teach is to be responsible for student sucdédss.has always been so, but the new South Carolina
Academic Standards and the PASS, EOCEP, and H3#d2rslandated tests have underscored that
responsibility. More than ever, you need the suppbgood instructional materials, and we feel
confident that th@fHS Grade-Level Tests for your subject and your grade level will hglpuenable
your students to succeed.

Using the Pre-Post Test Model

In the following discussion, we will assume thatiyand your colleagues have decided to use the tests
as pre-tests in the fall and post-tests in spiiings is one way the tests may be used, but not
necessarily the best way.

Before You Test: Before the day of pre-testing, you'll need to revite tests themselves, as well as
all accompanying materials. Make sure that you lzatest copy and a scoring sheet for each of your
students. A complete package of test materialsidted:

» ample copies of the test for your subject and glede!;

» a Classroom Matrix (for viewing class test results)

» scoring sheets; and

e an answer key.
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You'll want to give the test during the first weektwo of the school year, so that you can complete
the Class Matrix by the second week of school.

The Classroom Matrix:  The Classroom Matrix will help you focus instructjguiding the way you
spend instructional time, and helping you makesiens about the sequence in which you teach the
content and processes for the Grade-Level Stanfargsur subject and grade level. The Matrix
gives you a picture of your students' strengthsvaeaknesses as individuals, as a class, and uttiynat
as a district. The Matrix also provides performadat about each Standard.

Skill Maintenance:  This is a vital part of any instructional progra8kills, once learned, need to be
reinforced from time to time throughout the schgedr. There needs to be an especially strong
emphasis on maintenance of skills at the secoridaey, where the student must pass a set of
compulsory, cumulative HSAP Exams. This idea ofl skaintenance is extremely important for other
grades as wellWe urge you to develop a plan for doing this systeatically, as maintenance is a
vital part of instructional planning .

And If the Scores Are Low:  Don't be surprised if your students’ scores ondhtests are low. The
TfHS Grade-Level Tests are difficult because they are written to a chglag set of Standards. If

your students are able to answer fewer than 20-@5%e questions correctly, you may want to give
the test for the grade level just completed. Is¢hgubjects, students use many of the same precesse
from year to year; so testing at a lower level @gille you good information about what your students
can do.

Planning for Testing:  In most cases, students will complete Tl S Grade-Level Testsin one or
two class periods. THEFHS Grade-Level Tests are — with the exception of théacts Tests in grades
one and three — power tests, not speed tests. Swaents are likely to complete tests earlier than
others, so you will want to plan for this. Perhgps can arrange for students who are still tedting
use another quiet space; or you might plan anigcaway from the testing area for students who
complete the test quickly.

Because these tests are relatively difficult, yawdled to watch students carefully. While it's tthat
the tests are not timed, it is a mistake for sttalembecome too frustrated. If a testnigchtoo hard
for a student, discontinue it and provide him ar\wih another activity. If the purpose of yourting
is diagnosis, you may want to give the studentelsefrom an earlier grade level.

On the Day You Give the Test: At the time of the testing, you will need to isshese materials to

your students:

» atest booklet

» an appropriate amount of scratch paper (for exantpte or three sheets for mathematics tests;
more for writing tests)

» two or three pencils

» other items, as needed, such as graph paper forgnatents and/or graphing calculators for
certainTfHS Grade Level Tests in Mathematics

» an individual response sheet (or other machineescanswer sheet)
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Contact Us

Contact us if we can help you as you UisldS Grade-Level Tests, and please know that we welcome
your suggestions for new test questions, changekliquestions, or other materials you would lilse u
to develop, especially semester exams.

Scoring and Reporting
DIRECTIONS FOR HAND-SCORING THE GRADE-LEVEL TESTS

You can score the Individual Response Sheet orthetscores on the Classroom Matrix. Using the
Answer Key supplied with the test for your subjasta and grade level, mark eastorrect answer
with a check. If you are fortunate enough to hasan®ons, this will alleviate much labor on thetpar
of the teacher. If you have programmable Scantivey, can be used to produce the Class Matrix
automatically. This would be a major timesavertfa teacher.

Individual Response Sheet

If you use the Individual Response Sheet:

» Count the number correct on each Standard and fllacgumber on the sheet.

» Compute number correct and percent scores forttheds and for the test as a whole.

» After you score all individual response sheets)dfar the strand scores to the Classroom Matrix to
show the results for your class.

Note: This scoring method gives more individuagtostic information, but slightly less information

about the class as a whole.

Classroom Matrix

If you use the Classroom Matrix:

* Place a check mark in the correct question locdtoeach incorrect response.

» Total the number of incorrect questions and whtertumber-correct score in the space provided.
This scoring method gives less individual diagrostformation but slightly more for the class as a
whole. You may choose to record the informatiorboth forms. Your district may have the
technology to produce the matrix electronically.

Post-Testing

Give the test again during the last two weeks bbet Again, record the results on the Classroom
Matrix (use a new one, if you used a different lefdhe test as a pre-test). This time, note srvath
ared “X”". Ideally, this record of pre- and posstteesults would go with the student to the neatigr
or to summer school and provide a focus for rentiediaand instruction.

Additional Assessment

At this point you have an assessment package ltbatsafor pre-post testing. We also offer short
assessment tools to be used as an evaluation widéahge of individual standards, callbtinitests
(Item Banks). If you develop your own assessment, you shoutbitai the Classroom Matrix.
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Using Scanners and Online Testing, Scoring, and Rep  orting

In the past, mosSEfHS customers have scored our tests and completedirepdocuments by hand.
We realize that this places a large burden on tdahe, a resource always in short supply. Far thi
reason, we will support systems to relieve thiglbarby automating much of this work, thereby
reducing the demand on time and resourtess for Higher Standards supports a product developed
by ROSworks, LLC in close cooperation withfHS called theReports Online System (ROS). A brief
description oROS follows. More information is available in the CBfd folder of theTfHS disk.

The Reports Online System (ROS) is a powerful, flexible, test scoring and reportgygtem designed

to be used with printed tests and online computlentaistered assessments. It provides for plain
paper, bubble-sheet scanning and scoring, as welhine test administration and scoring, vertical
data aggregation, NCLB disaggregation, and repmprihi operations except local scanning are
accessed through the wétOS is in use in about 40 school divisions in Virgig&Y 07-08). The
system has been in use and in continued developementefinement for six years. The online testing
function is a new option, with beta testing in grevious year. An online test construction system i
now in development. You may contact R@Sworks at 1-866-724-9722, 1-804-282-3111, or send an
e-mail to Dr. Mott at dem@rosworks.com for moreoimfiation. The web site is: http://rosworks.com/

Other automated systems are available that pravidiele variety of features, including online tegtin
to assist teachers and administrators in the assesprocess. Our assessment materials have been
used with several of them.
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ADMINISTRATIVE SUPPORT AND INVOLVEMENT

As an instructional leader, you can help plan her tise of th&fHS Grade-Level Tests. Teachers
need your support. Students benefit when admimsgand teachers make joint instructional
decisions. In most cases, the principal in chafgestruction can do the following:

1. Supply ample copies of the tests to teachers, akatigClassroom Matrices;

2. Determine a beginning-of-year schedule for testiagtnation and completion of the Matrices;

3. Determine suitable times to interact with teacladrsut initial test results and plans, and abougess
throughout the school year;

4. Assist teachers as they develop appropriate ctagesament for evaluating student achievement thooug
the school year;

5. Develop an end-of-year assessment schedule.

6. Arrange for student test results to be forwardeteiving teachers the following year and/or appede
summer-school teachers;

7. Assist teachers in getting the support of aideera, and others who can tutor students needing
remediation.

GENERAL TESTING CONSIDERATIONS

Strengths

The TfHS Grade-Level Tests are designed to:

» simulate the experience of taking the state-mandd@fSS, EOCEP, and HSAP tests;
» provide data about individual students and whasszs;

» provide diagnostic information about individualdgats on individual standards;

» provide a focus for instruction.

Results indicate that therade-Level Tests do all of these things, and in some cases, moaayM
students can feel more confident about taking thtegnandated tests because they have had practice
with theTfHS Tests. And many students have begun to take the AcadStaitdards themselves more
seriously because they are able to see their awngihs and weaknesses, as measured yrtue-

Level Tests. Perhaps the greatest strength offtheéS Grade-Level Tests is that they place necessary
emphasis on the Grade-Level Standards at everg d¢gadl and the questions make the instructional
objectives clear.

Limitations of These Tests

TheTfHS Grade-Level Test questions were developed for only those Standdgdmed testable in the
multiple-choice or open-ended format; thus, notgBtandard is tested. The Standards excluded are
the same as those excluded from the state-mantissisd
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Limitations of All Multiple-Choice Tests

Certain Grade-Level Standards require studentsg@teproblems, patterns, or constructions. These
skills are important and need to be taught, bigtvery difficult to test these skills directly @n
multiple-choice test.

Current Testing Materials

All of the tests and other materials publishedlbyl S are available electronically in Microsoft Wavd
format. The documents should be readable in eifend for Windows '97, 2000, 2003 or Word for
Macintosh '98, 2001. The ancillary materials (anskeys, student response sheets, class matrices,
and time-sequence planning charts) are in eithexdWbin Microsoft Exceb. All of the tests are also
available in camera-ready paper format (hard copy).

Copies printed from the available electronic mediahould be checked for satisfactory
appearance before mass duplicatioriVarious computer/printer combinations may cause th
materials to output differently. Difference in libeeaks, page breaks, and fonts, for example, can
cause very substantial changes in appearance. iGsagan appear in the wrong position or on the
wrong page. Also check the graphics: we have fabatwith some printer-computer combinations
graphics may not print clearly. We can supply pajggy if you cannot get satisfactory copies for
some pages of our tests.

Customizing Tests for Your District

If you desire to modify our tests or use the itémbuild your own tests, permission needs to be
granted by the publisher. The publisher will willy give permission provided that certain safegsard
are met.

Copyright © 2000-2010, S. Stuart Flanagan & David E. W. Mott Do not reproduce without permission. 7/15/10
14



Tests for Higher Standards —South Carolina User Guide

I[I. MINITESTS (ITEM BANKS)

Description

The major portion of thif)ser Guide is devoted to describing the various possible ,us¢i®nale, and
development of th&fHS Grade-Level Tests. With those tests in place, we felt a need to jolev
teachers and students with a means for ongoindpéeidabout student achievement. Hence, we
producedMinitests (Item Banks). We believe this item bank will fill a presenttingtional void in
Grade-Level Standard-specific assessment content 8ata driven approach to instruction, the use
of our minitests is crucial. Moreover, we providese to use and teacher friendly software for
producing snapshot and benchmark tests. The miatar@located on your CD under CD_Info and
labeledMAKING CUSTOM TESTS.

The booklets exist for all content areas, in Kigdeten through high school. The index/matrix page
for eachMinitest (Item Bank) indicates the number of questions available tosmeaeach Grade-

Level Standard for that grade. We have providedfficeent number of test questions to yield a
reliable means of determining either satisfactaryrsatisfactory student achievement on a Standard.
We have included banks of open-ended items in Mathgatics for instructional use.

A number of the EnglisMinitests (Item Banksyre now in a format that we refer to as “Extranise
Passages.” These passages come equipped witt2@ptems per passage. The large number of items
available per passage is a feature designed to inadisier to construct benchmark (or snapshot3.tes
Using these passages and their items would alldistact to follow its pacing guide without need to
write new items or to require too much readingifm. Passages can be selected, the unneeded items
deleted, and the benchmark is almost done. In fi@ Eems passages, the correct alternative is
colored blue. This makes constructing the key fu of these tests very simple — just "follow the
blue.” After the key is made, the text of the emtest is selected and the font color is set tactkl

Then the test is ready to go!

Be careful as a passage may have up to 30 items suak, that as you select items, gounot make

a selectionthat gives the answer away in another selection.

In establishing the questions to include, we usedfally considered teacher judgments of the number
and variety of questions necessary. Agaia,developed enough questions to evaluate theusrio
components of each Standard so that a teacher coale a reliable judgment about a student’s
individual Grade-Level Standard achievement.

Answer Keys for Minitests

Please note that the correct answer to an itemmimigest is noted on the item itself! The corréemn

is in blue. When you are using these items to naageapshot or benchmark test, simply highlight the
entire tests and change the font color to blacklyod go.

Uses

There are many possible uses for tHdseitests (Item Banks). They might be helpful to parents,

tutors, and others who are assisting with studearning. Overhead transparencies of the assessments
can be made and used either to illustrate teagiongs or to administer an assessment, without
having to print a large number bfinitests (Item Banks). Networking of the tests is also easily
accomplished.
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If the Grade-Level Standards are taught in somebamation, several assessments fromNhaitests
(Item Banks) can easily be combined into one test. You migbttsin the combination by eliminating
certain questions for given time constraints. Addilly, you might add open-ended or essay
guestions to the test. We see this as highly dasir#t could be a means to increase the evaluatébn
higher order, analysis-like objectives. Multipleeate questions can easily be turned into open-ended
assessments by simply eliminating the distractéosvever, be aware that this can make the same
guestion somewhat more difficult or much, much kar@ccasionally it can make a question easier,
all depending on the individual question.

For grades K-11, the questions were developed pitingccording to the item specifications given in
the test blueprints published by the State. Inggéland 3, you may need to assist the individual
student by clarifying or explaining the questiotud&nts who read very poorly could be tested
separately in a small group. The questions coulcthé aloud to this group. Beyond grade 3, this
should not be necessary, but we recommend giviigidual question clarification if that is needed.
Usually, students in grades K and 1 will need teehihe test read to them as individuals or in gsoup

Making Benchmark and Snapshot Tests

Data driven instruction seems to be very effectind there is research to support this assertiomsand
provided inSection IV of this document. For a more ongoing diagnostic&eiation approach to
instruction, we encourage the development of nieeks (six-weeks) Benchmark tests with an
accompanying Class Matrix. In conjunction with thiactice, we also encourage ongoing, systematic
Snapshot testing: 3-7 items on a single page.i$tadrend among our present users. We have
developed software to assist in the developmeBeothmark and Snapshot testing. Without charge,
we will be delighted to share samples of thesesygdests and related matrices. We will also gtevi
additional instructions on how to select items bodd the tests. On your CD under CD_Info, see
MAKING CUSTOM TESTS where we provide you with a blank cover and abRiwtolumn page
with headers and footers to facilitate the necgssat-rand-paste work. Just email your request for
assistancessflan@vims.edu

What does research suggest regarding feedback?

» The most powerful single modification that enhanceachievement is
feedback. The simplest prescription for improving eucation must be
"dollops of feedback".

MAXIMUM POTENTIAL GAIN UP TO 35%
Hattie, J.A. (1992). Measuring the effects of sdimap Australian Journal of Education, 36(15-
13
TESTSFOR HIGHER STANDARDS, through simulation tests, grade level tests, 9-wishkchmark
and Snapshot tests, and ongoing assessments sUithiSis Minitests (Item Bankg)rovide “dollops
of feedback” that is based squarely on the Stataisdards and only on the State’s standards. (For
more on this topic, see Section IV of this guide.)
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Using the Minitests (Item Banks) for Reading/Englis  h/Language Arts

TheseMinitests (I1tem Banks) were developed to assist teachers in evaluatutgst achievement on
a short-term basis. Unlike tli&rade-Level Tests, these tests are not to be taken in one sittiather,
they are to be used in evaluating achievemennftividual or clusters of Grade-Level Standards as
you normally teach and test — ongoing.

It is not usually practical to isolate, teach, ansequently test the Reading/English/Language Arts
Grade-Level Standards one at a time. This can he oloclusters. The index page of enitests
(Item Banks) will help you in this.

As students in the earlier grades need to haverialsteead to them, we have paid special attertbon
this by giving directions on the test. You may neéedmploy small groups for some assessments in
combination with using description/checklist tydesgaluations. The student must clearly understand
the question to have an opportunity to answerritexily.

Three Helpful Steps:

1. Gather the information.
Give either a Grade-Level version of the appropriast that covers all the Grade-Level
Standards for a grade, or usklmitest (Item Bank) targeted to one or a cluster of Standards.
Score the assessment using the answer key provided.

2. Sort the information.
* Group answersGroup the answers by Standard (defined hereeasuimbered Standard plus a
bullet, indicated by a letter).
» Determine proficiencyUse the percentage of correct answers to deterpmoficiency.

3. Analyze the information.

» Look for patternsin reading, for example, do scores show a prolteword analysis,
information, or inference? Since this is a cogeitbequence — you can'’t get the literal
information without the words, and you can’t inféthout the literal information — you need
to see where the problem starts.

» Consider the concepts involvédore often than not, a student who has problentis svi
Grade-Level Standard never really grasped the Bakeoncept(s) required by it. For example,
it's hard to know much about free markets if aluymnderstand about money is that it's
something in your pocket.

» Think about the mental operations requir&b back and look at the questions and the answers
connected to a student's score. How did the studemd to think to get the correct answer?
How might he/she have been thinking to get thadrirect answer? Where did he/she get off
track?

Steps 13 will help to keep your instructional focus on tBeade-Level Standards.
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[Il. EOCEP AND HSAP EXAMS

Description

We have tried to supply an array of items that @aimulate the South CarolitSAP Exam for
Mathematics and Reading/English/Language Arts utiadatest South Carolina Academic Standards.

TfHShas produced a MathematidSAP Exam consistent with the South CarolirkSAP Test
Blueprint - MathematicsAccording to the timeline for implementation apyed by the State Board of
Education, field-testing has occurred and implegon is now in effect for Mathematics. We have
as clients several schools that have won a Palr@etid Award and/or have satisfactory AYP results.
They have indicated that our assessment playelé anrtheir success (see our Success Stories for
more details).

Our Mathematic$1SAP Exam has five strands/components: Number and Operatidgsbra,
Measurement and Geometry, Data Analysis and Prlifyabind Integrated Response Questions. We
have limited the number of items on our HSAP tofoon to the State'BISAP BlueprintTo enhance
the instructional diagnostic value of our assesssmeve have developed five subtests — see below.

HSAP Minitests (Item Banks)/Subtests

At this time, we havéMinitests (Item Banks) to support théd SAP Exams for Reading/English/
Language ArtsThese assessment materials are designed to pfovidegoing practice and
remediation. These tests will be especially usefign working with students planning to take the
HSAP Exam, or for remediation when a student failsl AP Exam.

Mathematics takes a somewhat different approachh&Ve produce®ubtestfor each of the five
strands outlined in thlSAP BlueprintWhen a student does poorly on one of the categathere is a
subtest to examine in depth those topics in a ipatiand. Eaclsubtesgenerally has 3-5 items per
standard (topic), for a total of 40-60 items pet.téintegrated Response has 20 items, refledtiag t
increased complexity of IR items.) TBebtestallow a teacher to focus more specifically onrarsd
that a student may be weak in, with enough itemsdiate the specific standards that require
remediation.

End-of-Course Tests

Although we have described oBrade-Level Tests for high school in a previous section, it might be
clearer if you understood that, in addition to H®AP Exams, we also have high schaghd-of-
Course tests. Thdend-of-Course tests are our other primary assessment compownettitef high
school. We hav&nd-of-Course tests and the relatédinitests (Item Banks) for: Early Algebra,
Biology, Physical Science, Reading/English/Languads 1, and United States History and the
Constitution. These assessments, along with theRH®Aterials, should provide the basic tools
necessary for teacher evaluation, diagnosis, anddmtion. We supply high schools with all of our
grades 7-&rade-Level Tests andMinitests (Item Banks) for diagnostic and remedial work. As each
item onTfHS assessments is referenced to a specific SouthiGafarade-Level Standard, you can
find the coding used by going to the South Caroledsite where the Academic Standards are given.
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V. RESEARCH ON ASSESSMENT

» The most powerful single modification that enhanceachievement is
feedback. The simplest prescription for improving eucation must be
"dollops of feedback".

MAXIMUM POTENTIAL GAIN UP TO 35%
Hattie, J.A. (1992). Measuring the effects of sdimap Australian Journal of Education, 36(15-
13

TESTS FOR HIGHER STANDARDS, through simulation tests, grade level tests, 9-wests, and
ongoing assessments swhthe TfHS Minitests (Item Bankgjovide “dollops of feedback” that is
based squarely on the State’s standards and orthedstate’s standards.

» Students need assessments that will tell them whiditey are doing is
correct and what is incorrect. They need to know ha to correct the

performance and work on it until they do.
MAXIMUM POTENTIAL GAIN UP TO 30%

Lysakowski, R.S. and Walberg, H.J. (1981). Classroeinforcement in relation to learning: A
guantitative analysislournal of Educational Research,, ®9-77.

Lysakowski, R.S. and Walberg, H.J. (1982). Insinral effect of cues, participation, and
corrective feedback: A quantitative synthesgisierican Educational Research Journal, 19(4)
559-578

Bangert-Downs, R.L., Kulik, C.C., Kulik, J,A& Morgan, M. (1991). The instructional effects of

feedback in test-like eventReview of Educational Research, 61@)3-238

TESTS FOR HIGHER STANDARDS provide diagnostic data so that the student archéesawill
know specifically what needs correcting and thatesl assessment tools to determine the performance
in question is correct. The feedback needs todrelsirds specific to maximize student gains.

« Assessment results need to be immediate. The greatiee delay the

less impact there is on achievement.
MAXIMUM POTENTIAL GAIN UP TO 20%
Bangert-Downs, R.L., Kulik, C.C., Kulik, J.A., & Mgan, M. (1991). The instructional effects of
feedback in test-like eventReview of Educational Research, 61@)3-238.

TESTS FOR HIGHER STANDARDS provide assessments that allow for immediate feddba
There are several ways for this to happen deperatirthe scoring technique the teachers opt to
employ: hand scoring, Scantron, online, studentisgpetc.
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» Corrections should be specific to the task/objecte

Crooks, T.J. (1988). The impact of classroom evangractices on studen®eview of
Educational Research, 58(438-481.

TESTS FOR HIGHER STANDARDS identify the specific standard that each and etesyitem
measures. The standard is coded next to everyategach and every TfHS test. This better enables
the teacher to assist the student in making spemifirections of specific, individual standards.

» Students could use TfHS's Classroom Matrix and to kow and
evaluate their progress.

Trammel, D.L., Schloss, P.J., Alper, S. (1994) ngsself-recording and graphing to increase
completion of homework assignmenisurnal of Learning Disabilities, 27(2y5-81.

TESTS FOR HIGHER STANDARDS offer the student a means of mapping and/or sebgigown
progress. Each and everfHStest has an individual student response sheeinthagates the level of
student achievement. For grade level pre-post éestsimulation tests, there is an individual stide
profile and relate€lassroom Matrix that demonstrates what the student knows ancethted
ongoing progress or lack thereof.

For more information on this topic that is in summynfrm, you might want to obtain the
following ASCD publication:

CLASSROOM INSTRUCTION THAT WORKS
Research-Based Strategies for I ncreasing Student Achievement
Robert J. Marzano, Debra J. Pickering, and Jane E. Pollock
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